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Background 

In 2002 the PacifiCorp Foundation for Learning undertook a unique and formidable project – 

the Early Childhood Literacy Grant Program -  with the primary goal of improving literacy 

skills in communities served by PacifiCorp companies (Pacific Power and Utah Power) by focus-

ing on the youngest children, those under age 6.    

 

For several years the Foundation’s board sought to develop a visionary, but replicable project 

that would be responsive to PacifiCorp’s unique six state, mostly rural, culturally diverse cus-

tomer base. They wanted to move from providing mostly short-term, business-oriented philan-

thropy to something more proactive and expansive. The Foundation director and a team of em-

ployees and board members undertook the task of translating this vision into practical guidelines, 

with the primary goal that the project should have long-term impacts and be something that the 

community would want to either adopt or help sustain. The guidelines were then translated into 

program qualities including: 

 
�� a focus on early literacy 
�� participation by solid, proven partners 
�� programs that are responsive to local community needs 
�� cost effectiveness 
�� realistic and measurable goals 
�� replicable practices 
�� capacity building 
�� provide opportunities for company employees to volunteer 

 
They were drawn to focusing on very young children with the emergence of new and compelling 

research on the importance of the earliest years of life and the long-term positive impacts of early 

childhood programs.  Among these findings were:  

����� 90% of brain growth occurs by age six 
����� Children who do not know the alphabet when they enter kindergarten, tend to be behind 

in reading at the end of first grade 
����� 70% of poor readers in 3rd grade are still poor readers in 9th grade 
����� High quality early childhood programs for children from low-income families yield a 

return on investment of nearly $13 for every dollar spent  
 
Such powerful evidence led the team to conclude that focusing on young children was the best 

“return on investment” they could make.  

“Every time I say nursery rhymes or read to him from 

his two books, he starts smiling and looking at me” – 

Wyoming Parent in Raising Readers 

���
���

��	

�
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 The Early Childhood Literacy Grant Program now funds five different projects in five states, each related to 

promoting literacy skills for preschool children, although this report focuses primarily on the three programs that 

have recently completed three years of funding: Oregon, Utah, and Wyoming. There is no outcome data yet avail-

able from the project in Washington, although they have a rigorous and comprehensive evaluation plan in place. 

The project in Idaho is included as they have some compelling preliminary data. 

This multiyear, $1.75 million project is large in scope and vision for a relatively small foundation. Each of the 

first-term grantees – Oregon, Utah, and Wyoming – received $100,000 per year for three years. Each of the sec-

ond-term grantees – Idaho and Washington – is receiving $50,000 per year for three years. The fourth, transition 

year of funding is being provided as a challenge grant of up to $50,000 to the grantees in Utah and Wyoming and 

the six schools involved in the Oregon project are each receiving $4,000.  

In order to test different approaches, different age cohorts, partners and programs were selected in each of the five 

states served by PacifiCorp. Grant recipients could not apply for funding – rather programs were selected based on 

set criteria. The grantees include a variety of non-profit organizations, all with strong ties to larger agencies such as 

state humanities councils or school districts.  

The first phase began in 2002, when the Foundation selected three initiatives: 

Oregon Project Optimize  – Project Optimize helps teachers rescue children who arrive at kindergarten unpre-

pared to learn how to read. An estimated 20 percent of entering kindergartners in low socio-economic schools are 

at risk of reading failure. Working in six elementary schools, it helps children close the achievement gap and be-

come more successful readers in first grade. More than 700 children have been impacted. 

Raising Readers of Wyoming  – Raising Readers distributes 12 books to children by the time they reach five 

years of age in conjunction with well-baby check-ups and at times of immunizations. More than 15,000 books have 

been distributed to more than 6,200 children, along with information to the families (over 4,000) about brain devel-

opment and the importance of reading. Raising Readers has many benefits: it works to improve child health, in-

creases the number of times a parent reads to their children, and supports families as they prepare their children to 

enter kindergarten. 

Utah Motheread/Fatheread – Motheread/Fatheread works with both adults and children to raise early childhood 

literacy levels. It builds parenting, critical thinking and literacy skills, and promotes reading and story sharing in 

the home. It works with families of at-risk children through Head Start and Even Start programs. Motheread/

Fatheread classes are now held in 28 of Utah’s 29 counties. More than 3,600 children are involved in the program. 

In 2004, the Foundation selected two more initiatives: 

Idaho’s Parents as Teachers (PAT Plus)  – PAT Plus adds a 10-minute literacy component to the Parents as 

Teachers program. Funding provided a unique partnership with the Dollywood Foundation to provide books; age-

appropriate reading activities to accompany the books were designed by BYU-Idaho students. More than 

700 children have participated in the program. 3 



Motheread/Fatheread Washington  — The Foundation’s newest reading initiative trains parents to be their 

children’s first and most important teacher. Parents in Motheread/Fatheread classes help their children succeed 

in school by reading to them daily. The PacifiCorp Foundation’s $150,000 in funding will expand Motheread/

Fatheread in Yakima and Walla Walla Counties through partnerships with Head Start agencies, 21st Century 

and Title 1 Schools, and community organizations.  

 

The Early Childhood Literacy Grant Program embodies a number of elements that create a particularly ef-

fective and comprehensive philanthropic approach. These elements include: 

·      A Clear and Specific Focus: All grantees involved have a clear and specific focus on early literacy. 

This allows supports and additional resources to be focused and for grantees to learn from and help 

each other. 

·      Collaboration Among Programs: Within the above mentioned focus, the diversity of programs, age 

cohorts, and types of agencies funded allows for an array of opinions and perspectives to flourish. An-

nual meetings of all grantees allows the funder and the programs to look at different models and share 

best practices. 

· Learning for Improvement: The annual meetings also provide opportunities for on-going critical 

feedback to the funder. Roll-out of the grantees (three grantees in year one, one grantee in year two, 

and one grantee in year three) allowed the funder to apply what was learned with the initial grantees to 

later ones. One such learning was the need to assure and support a strong evaluation plan. 

·      High Involvement and On-going Support: The foundation made and kept a commitment to have 

substantial direct and continuous involvement with the grantees. “Value-added” components of the 

grant - technical assistance on evaluation, fundraising, and media relations; company employees 

working as project volunteers; and bringing participants together - were very valuable and led to cross 

fertilization of ideas.  

· Leveraged Funding: Funding existing programs with mezzanine financing worked better rather than 

providing only start-up venture capital. Grant funds help take programs to scale, spread it geographi-

cally, build program strength and diversify funding. 

·      Partnerships: The support discussed above resulted in more engaged partners – in each community, 

with each other, and with the foundation. On average, each grantee has six major local partnerships 

and numerous minor partnerships. 

· Careful Selection: Grantees were carefully selected, they did not apply. The foundation went out and 

found partners. The best success was achieved with strong agencies and a program that had been 

launched on a small scale. 
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· Sustained Effort: Funding is sustained long enough so that the programs are fully established 

and operating effectively – in this case three years plus a transition year. Even for existing pro-

grams, such as those selected for this grant, serving a new area or working with a new partner re-

quires years to become fully operational and effective. A transition year of funding through a 

challenge grant provides both the means and the impetus to sustain the program beyond the foun-

dation’s support. For program’s impact to be felt and accurately measured often takes several 

years as well. An early childhood literacy program assumes that services will have an effect on 

reading ability, which cannot be measured until the children served are old enough to read.  

5 



Results 

�

�� All programs exceeded their anticipated goals for the number of families and chil-

dren served and the number of books distributed (for the projects that provide 

books). Well over 10,000 children have been reached by the programs’ combined 

efforts. 

�� Results from Oregon show that at-risk children in schools with Project Optimize did 

significantly better on reading assessments than did children from demographically 

similar schools where the project was not implemented. Seventy-eight percent of the 

children in Optimize were reading at benchmark by the end of Kindergarten as com-

pared to 57% of the children in the comparison group. 

�� In Wyoming, 6,222 children received 17,289 books, 1,322 more children than the 

goal. Sixty two percent of participating health care providers talk to parents about 

reading to their child frequently or at every visit and almost all did so before the 

child’s first birthday. 

�� Families served in Idaho by PAT+ increased the amount of time they spent reading 

to their children from an average of 14 minutes a day to 21 minutes a day. This is 

significant because experts recommend that parents read to their children a minimum 

of 15-20 minutes per day. Between 88% and 97% of parents agreed or strongly 

agreed that as a result of the PacifiCorp Foundation/Dollywood book program their 

children’s interest in books increased, they know what to expect from their children 

in regard to their reading and writing ability, and their children were more ready for 

kindergarten and to learn to read. All children who participated in PAT+ scored at or 

above grade level on the Idaho Reading Indicator at Kindergarten entry.  

�� The Utah Motheread/Fatheread programs served 2,440 families over the past three 

years and distributed 1,150 books just in this past year. Sixty-five percent of a sam-

ple of parents who participated in the program increased their reading level by at 

least one level.  

 

�

                   

�
�
���

��
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���� In the past year, the Washington Motheread/Fatheread program distributed 534 books 

(and an additional 522 funded by Sundquist). Eleven Instructors in the Yakima Area were 

trained and the program will expand to Walla Walla in 2006. 

�
�
���

��
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                  Oregon: Project Optimize 

 

 

 

 

 

“First grade students are starting at a higher reading level than ever 

before. Even with students who need review, the review time is less.” – 

First grade teacher in a Project Optimize school 

Background 

Six low-socioeconomic schools in Oregon (two urban, four rural) implemented a tutoring program 

for Kindergarten children most at risk for reading problems. The intervention was developed by 

researchers from the University of Oregon. Children were identified and their progress followed by 

the DIBELS (Dynamic Indicators of Basic Early Literacy Skills) assessment. The goals of the Pro-

ject Optimize were to improve the early reading skills of the identified children and to improve 

them at a greater rate than would be expected without the intervention. By the end of the third year 

of the project, 700 children received the intervention and 36 tutors had been trained.  

 
 

 

Results 

Did students in Project Optimize improve their reading skills? 

Over the three years of the project, of the 700 children served, 76.3% made progress during their 

Kindergarten year. Forty-seven percent moved from at-risk to emergent readers and 29% moved 

from at-risk to established readers. * During the 2003-2004 school year, 25% of the kindergarten 

chldren in Optimize schools scored at benchmark at the start of the year and 78% scored at bench-

mark at the end of the year. 
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*For all findings, progress was measured by the phonemic segmentation fluency scale on the DIBELS 
because of its high correlation with later reading ability. 
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Did they sustain the gains they made in Kindergarten? 

Of 387 students from all six schools who were assessed as being at-risk during the winter of 

2003, none were at risk by the spring of 2004.  

 

Did children in Project Optimize make greater gains than similar children who did not receive 

Project Optimize tutoring? 

By the end of the 2004-2005 Kindergarten year, 10 non-Optimize schools increased the per-

centage of children at benchmark (established reader) by 22 points to 57%, while Optimize 

schools  increased the percentage of children at benchmark by 53 points to 78%. In addition, 

the percentage of at-risk children in non-optimize schools decreased by nine percentage points 

to 14%, while the percentage of at-risk children in Optimize schools decreased 23 points to 

7%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Discussion 

The initial success of Project Optimize helped convince the Oregon Department of Education 

to employ this program as part its federally funded statewide Reading First initiative.  

During the 2005-2006 school year, the Kindergarten children who started in the first year of 

the program will be in third grade. In the spring of 2006 they will be assessed with  
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statewide reading benchmark tests. The data from this assessment will provide further evidence 

about the sustainability of the gains children made from receiving Optimize tutoring and show 

if the favorable comparisons to non-Optimize schools continue. It will also provide a way to 

compare children who received Optimize services to all children in the district and the state.   

���
���

���
	�

10 



Wyoming: Raising Readers 
 

 
 
 
 
 
 

 
Background 

Raising Readers provides books to children through 200 health care providers in all 23 Wyo-

ming counties at the time of scheduled well child check-ups. The goals of Raising Readers are 

to provide high-quality hard-back books to 4,900 children, improve children’s health by in-

creasing immunization rates, increase the amount of time families read to their children, and 

increase the number of children who are ready to learn at Kindergarten entry.  

 

Data collection tools include parent survey cards, monthly update forms from health care pro-

viders, a survey of health care providers, and the Early Literacy Behaviors Developmental 

Checklist. This checklist was administered to a sample of 214 three-year-olds throughout 

Wyoming (before Raising Readers was implemented) to establish a baseline from which to 

compare children involved in Raising Readers when they turn three in another year to two 

years.   

 

 

 

 

Results 

Did 4,900 children receive books? 

By May 2005, 6,222 children received books, 1,322 more than the goal. This represents a dis-

tribution of 17,289 books.  

 

Did the immunization rate increase? 

Wyoming’s immunization rate increased between 2003 and 2004 by 10.2 percentage points to 

80.2%, which is slightly above the national average, according to a Center for Disease Control 

report. The evaluation could not determine if, or to what extent, Raising Readers activities 

were responsible for this increase.  

 

 

 

“ It’s amazing to see how their vocabulary increases” – Parent in 

Raising Readers 

���
���
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�

�
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Did the amount of time families read to their children increase? 

The evaluation data are inconclusive on this point, varying by age of the child. The data did 

show however, a high correlation between the number of books families had in their homes 

and how often they read to their children. By increasing the number of books in the home, 

Raising Readers may be increasing the amount of time families read to their children.  

 

Did the number of children who are “ready to learn” increase? 

This question will be answered, at least in part, in the spring of 2006 when the Early Literacy 

Behaviors Developmental Checklist will be administered to a sample group of three-year-old 

children who have participated in Raising Readers and a group who has not.  In addition there 

is a plan to compare scores on the Wyoming Kindergarten Early Childhood Readiness Stan-

dards when the Raising Readers participants reach Kindergarten.  

 

The antecedents of being “ready to learn” begin in very early childhood with families sharing 

books in the context of caring, responsive parent/child relationships. Of 159 health care pro-

viders surveyed, 61.6% said that they talk to parents about reading to their child frequently or 

at every visit and almost all did so before the child’s first birthday.  

 

Between 73% and 89% of health care providers agreed or strongly agreed that participating in 

Raising Readers improved their relationships with parents, increased parents’ interest in the 

importance of early reading, helped to better parent-child relationships, and will enhance chil-

dren’s literacy development. 

 

The results of parent surveys supported the perspective of health care providers. A high per-

centage of the 2,573 parents surveyed, reported improved relationships with their children 

from receiving Raising Readers books. The percentages increased as children got older – most 

likely because children’s ability to attend to books increase.  

 

 

 

 

 

 

�
�
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12 



���
���

���
	�

 

 

 

 

 

 

 

 

 

Discussion 

Further research and inquiry may provide evidence of the impact of Raising Readers on 

the dramatic increase in immunization rates in Wyoming.  If there were no new efforts 

from the Wyoming health department (such as a public awareness campaign), if it does 

not mirror a national trend, and if health care providers believe that Raising Readers had 

an impact, it likely did.  

 

A re-analysis of the data from the parent survey cards may provide more clear evidence 

if parents read to their children more often. The current analysis only looked at data 

from parents who read to their children two times per week or more. However the num-

ber of parents who increased from zero to one time per week (or less) may be significant 

and represents a very important change in behavior. In addition, the pre and post groups 

used to show change were not comprised of the same individuals. 
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Utah: Motheread/Fatheread 

 

 

 

 

 

Background 

Administered by the Utah Humanities Council statewide, Motheread/Fatheread works 

with both adults and children to raise early childhood literacy levels. Through informal 

but structured classes focusing on the reading, discussion, and analysis of carefully se-

lected children’s books (often bi-lingual), it builds parenting, critical thinking and liter-

acy skills, and promotes reading and story sharing in the home.  

 

The goals of the project are to:  

·     Train 240 teachers who can improve the reading readiness skills of 2,400 chil-

dren just entering Kindergarten (80 new teachers serving 800 new families 

each year) 

·     Increase the reading level of parents by at least one grade level (after a 10 

week series of classes as measured by the Test of Adult Basic Education 

[TABE]) 

·     Increase the reading readiness skills of children (as measured by a variety of 

authentic assessments and when they reach Kindergarten as measured by the 

Utah State Core Assessment and the SAT-9) 

 

 

Results 

Were 240 teachers trained and 2,400 families served? 

Over the three years of the project, 244 teachers were trained resulting in 2,440 families 

being served.  The goals of the project were exceeded. As part of the program service 

1,150 books were distributed just in 2003-2004.  

 

Did the reading level of parents increase by at least one grade level? 

Of a limited sample of parents, 65% increased their reading level by at least one level.  

 

 

 

���
���

��	

�

“ I learned how to talk to my son, to understand him better and to read to 

him everyday.” – Parent in Motherread/Fatheread 
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Discussion 

Data on the reading readiness skills of children is currently being analyzed. These find-

ings will be available in the near future. The percentage of parents increasing their read-

ing level is incomplete as only a small percentage of those served were assessed. From 

this preliminary data, there does not appear to be a correlation with number of hours of 

class time and improvement in reading, although the small sample may be skewing the 

results. The original goal of having all participants gain reading skills by at least one 

level is probably unrealistic. A more realistic goal would be 70% of participants. 
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Idaho: Parents As Teachers Plus (PAT+) 

 

 

 

 

Background 

PAT+, operated by the Madison County School District, just completed its second year of 

work. It provides an additional 10 minutes of literacy activities to PAT home visits, profes-

sional development on early literacy to PAT home visitors, monthly distribution of  books in 

collaboration with the PacifiCorp/Dollywood Foundation Imagination Library, and dissemina-

tion of literacy activities tied to the PacifiCorp/Dollywood books to PAT families developed 

by BYU-Idaho students. 

 

The goals of PAT+ are:  

·      The children served by the program will have the foundational literacy skills neces-

sary to be successful in Kindergarten 

·      Parents will increase their knowledge of child development and preschool literacy and 

use that knowledge to help their children learn 

·      To train PAT educators to be knowledgeable and effective trainers of preschool liter-

acy 

·      To develop literacy materials to enhance the PAT curriculum 

·      To expand children’s home libraries by one book per month for each month of par-

ticipation in the program. 

 

 

Results 

Unlike the above three projects, PAT+ results are based on two years of work, rather than 

three, and are therefore preliminary. 

 

Do children develop the foundational literacy skills necessary to be successful in Kindergar-

ten? 

In a survey of participating parent, 97% agreed or strongly agreed that as a result of PAT+ and 

the PacifiCorp/Dollywood books, their children are more ready for Kindergarten and to learn 

how to read.  

 

 

�
�
���

��
“The biggest impact is that, even though we would have read, they are just really excited 

because it’s their own book; it’s a great program” – Parent in PAT+ 

���
���

��	

�
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More than 96% of those surveyed agreed or strongly agreed that since receiving the Pacifi-

Corp/Dollywood books, their children’s interest in books increased.  All children who partici-

pated in PAT+ scored at or above grade level on the Idaho Reading Indicator at Kindergarten 

entry. This was better than children did statewide or in the Madison School District, in spite 

of including a higher percentage of low-income and ESL families. 

 

 

 

 

 

 

 

 

 

Do parents increase their knowledge of child development and use it to help their children 

learn? 

In a survey of participating parents, 88% agreed or strongly agreed that as a result of PAT+ 

they know what to expect from their children in regard to their reading and writing ability.  

Parents increased the amount of time they spent reading to their children by 45 minutes per 

week, from 1 hour and 40 minutes to 2 hours and 25 minutes per week or from less than 15 

minutes per day to 21 minutes per day.  This is significant as many researchers—based on a 

large body of reading research—including those from the Florida Center for Reading Re-

search, recommend that parents read to their children 15 minutes every day.  

 

Were PAT educators trained to be knowledgeable and effective trainers of preschool liter-

acy? 

Twelve PAT educators were trained to conduct an additional ten minutes of literacy  

activities based on the Dollywood books during PAT home visits. There are currently 10 PAT 

educators working in the program. Reviews of home visit reports indicate that all PAT educa-

tors are doing effective literacy activities during the additional ten minutes.  
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Have literacy materials been developed? 

BYU-Idaho students developed 53 literacy activities. Thirty two have been compiled into a 

booklet and distributed to 120 families. Eighty-two percent of participating families report 

that they use the activities at least once per month.  

  

Did children receive one book per month while in the program? 

About 12,700 books have been delivered since the start of the program to some 700 children. 

This is approximately 16 books per child as around 800 different children have participated.  

 

 

 

 

 

 

Discussion 

By the end of the third year, there will be more complete data on children’s outcomes as 

measured by the Kindergarten Idaho Reading Indicator and on the reading behaviors of par-

ents. Data on the number of books distributed to children are not yet matched to data on the 

amount of time (number of months) children are in the program. This methodological prob-

lem will be solved in year three. 
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Washington: Motheread/Fatheread 

Background 

Humanities Washington began the program in late 2004, targeting educators working in Head Start 

programs, Title I school districts, and 21st Century Learning Center programs in Yakima and 

Walla Walla counties. In the Yakima area, Motheread/Fatheread is administrated primarily 

through Circle of Success, an early childhood education collaborative that includes Yakima Valley 

Community College, Heritage University, United Way of Yakima County, and the Yakima Valley 

Farm Workers Clinic. Additional partner agencies include the Northwest Community Action Cen-

ter, 21st Century Learning Centers, EPIC (Enterprise for Progress in the Community), and Nuestra 

Casa, a support network for women. In Walla Walla, the main partners are the Walla Walla School 

District, the Dayton School District, and Walla Walla Community College.  

 

The goals of the program are to:  

·      Increase the comprehension skills of children 

·      Increase the reading skills of parents 

·      Increase the frequency of parents’ reading to/with children 

·      Increase parents’ abilities to help children read and help them the schoolwork 

·      Increase parents confidence in reading 

·      Improve parents’ writing abilities and willingness to write 

 

 

“The books are beautiful…truly amazing quality. Motheread/Fatheread classes 

give a new opportunity to present information in an original way and spark a real 

interest and excitement about reading.” – Motheread/Fatheread program 

supervisors 

���
���

��	

�

�
�
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Results 

The program has not been in operation long enough to report outcome results based on the 

above goals, however they have in the past year distributed 534 books (and an additional 522 

funded by Sundquist). Eleven instructors in the Yakima area were trained and the program 

will expand to Walla Walla in 2006. 
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Discussion 

EPIC, the original main partner in Yakima County, was reorganized shortly after the Humanities 

Washington conducted an initial training of their staff. As a result, implementation was delayed. 

However a new strong partner was found in Circle of Success and EPIC’s Head Start teachers are 

now implementing the program. Humanities Washington has subcontracted with Clegg & 

Associates as a third party evaluator on the project and have an extensive evaluation plan in 

place, including data collection instruments and an online system for obtaining input from the                                                                      

field. An AmeriCorp volunteer has been assigned to assure that field staff are submitting their 

data in a timely manner. 

���
���
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Conclusion 

 

The critical question to answer for evaluating the PacifiCorp Foundation for Learning’s Early 

Childhood Literacy Grant Program is: Did it meet the goals the foundation board and staff 

had for the project? Although there is still important data to be collected and analyzed, at this 

point in time it appears that the foundation’s goals have been met. All programs are providing a 

unique and extensive program of literacy services to families with young children, reaching over 

10,000 children across a wide geographical area. They have, on average, six major partners and 

numerous minor partners. They all have leveraged additional dollars from other funding sources 

and brought positive regard from a wide range of stakeholders. They will all likely be sustained 

beyond the 3-4 years of PacifiCorp Foundation for Learning funding. They have, in almost all 

cases, met or exceeded their own goals for the communities they serve. 

Where comparison data is available, children in PacifiCorp Foundation for Leaning funded pro-

grams made significantly better progress in early reading than other, similar children. Many 

more families are building home libraries and are receiving and using information about how to 

help their children develop literacy skills than would have without the programs. Participating 

parents are reading to their children more and increasing their own reading skills, particularly 

immigrant parents. Participating children are more interested in books and more ready for kin-

dergarten than children who did not participate in PacifiCorp Foundation for Learning funded 

programs.  

 

 

Comments 

It is difficult to make many definitive statements regarding the outcomes for the programs indi-

vidually and even more so in regard to collective outcomes. For collective outcomes, the diffi-

culty comes as much from endemic factors as from structural factors: each program is unique in 

its purposes, methods, target clients, location, and goals. However, in hindsight, the use of some 

common measures - and common methods for collecting data for those measures – would have 

been feasible if implemented at the start of the project.  

Program staff struggled with the formidable tasks involved in evaluating their programs in large 

part because it takes a different set of skills than program implementation and more time and 

resources than they expected. Even programs with well-designed evaluation plans and ample 

support – those directly connected with school districts or education departments – struggled, 

��	
���

���
	�
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although they ultimately had the most reliable and useful data. They struggled because of staff turn-

over, wavering commitments from staff in other departments, discontinuity in methodology over the 

years, software glitches, difficulty with analyzing data, etc.  Even for very sophisticated, large-scale 

and well-designed program evaluations, results are often equivocal and subject to interpretation. De-

termining causality – that increases in children’s reading skills are directly due to a particular pro-

gram, for example – is always very difficult. However, the lack of negative or no findings and the 

consistent positive trends seen in these programs indicate that the children and families being served 

are making gains in literacy and these gains are likely attributable to the programs, at least in part.  

Evaluation activities scheduled for 2006 should be very helpful in creating a more complete and de-

finitive picture of the programs’ effectiveness. 

There are also some important aspects of these programs that are not readily quantifiable. These hint 

at longer-term outcomes that potentially can have greater impact and meaning than the increase of a 

few points on a test.  Talking with staff of the projects and observing their classes and events reveals 

that everyone involved feels they are engaged in something vital, urgent, and important. Almost all 

the projects, particularly those taking a bi-generational approach, go far beyond developing skills for 

their clients. They often positively impact family relationships, self-perceptions, and expectations.  

Many families, almost all of whom are poor and many of whom are immigrants, strengthen their feel-

ings of self-worth, their sense that they make a valuable contribution to society, and their belief that 

their children will be successful.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
22 

��	
���

���
	�



 

 

 

 


