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“Every time | say nursery rhymes or read to hinnfro
his two books, he starts smiling and looking at me”

Wyoming Parent in Raising Readers

Background

In 2002 thePacifiCorp Foundation for Learning undertook a unique and formidable project
theEarly Childhood Literacy Grant Program - with the primary goal of improving literacy
skills in communities served by PacifiCorp compar(ieacific Power and Utah Power) by focus-
ing on the youngest children, those under age 6.

For several years the Foundation’s board sougti¢telop a visionary, but replicable project
that would be responsive to PacifiCorp’s uniquessate, mostly rural, culturally diverse cus-
tomer base. They wanted to move from providing igagtort-term, business-oriented philan-
thropy to something more proactive and expansihe. Foundation director and a team of em-
ployees and board members undertook the taskrufl&ting this vision into practical guidelines,
with the primary goal that the project should hioreg-term impacts and be something that the
community would want to either adopt or help sust@ihe guidelines were then translated into
program qualities including:

a focus on early literacy

participation by solid, proven partners

programs that are responsive to local communitylsiee
cost effectiveness

realistic and measurable goals

replicable practices

capacity building

provide opportunities for company employees to ntder

They were drawn to focusing on very young childnéth the emergence of new and compelling
research on the importance of the earliest yealifeadnd the long-term positive impacts of early
childhood programs. Among these findings were:

90% of brain growth occurs by age six

Children who do not know the alphabet when thegrekindergarten, tend to be behind
in reading at the end of first grade

70% of poor readers in 3rd grade are still poodeesiin 9th grade

High quality early childhood programs for childrieam low-income families yield a
return on investment of nearly $13 for every dofipent

Such powerful evidence led the team to concludeftitaising on young children was the best

“return on investment” they could make. 5



TheEarly Childhood Literacy Grant Program now funds five different projects in five stateach related to
promoting literacy skills for preschool childretth@ugh this report focuses primarily on the thpeegrams that
have recently completed three years of fundingg@me Utah, and Wyoming. There is no outcome datayail-
able from the project in Washington, although thaye a rigorous and comprehensive evaluation platece.

The project in Idaho is included as they have soampelling preliminary data.

This multiyear, $1.75 million project is large icope and vision for a relatively small foundati@ach of the
first-term grantees — Oregon, Utah, and Wyomingceived $100,000 per year for three years. Eathecec-
ond-term grantees — Idaho and Washington — isviece$50,000 per year for three years. The fourtnsition
year of funding is being provided as a challengegof up to $50,000 to the grantees in Utah andMiyg and

the six schools involved in the Oregon projecteaeh receiving $4,000.

In order to test different approaches, differerg aghorts, partners and programs were selecteatim& the five
states served by PacifiCorp. Grant recipients caotdapply for funding — rather programs were delddased on
set criteria. The grantees include a variety of-pofit organizations, all with strong ties to largagencies such as

state humanities councils or school districts.
The first phase began in 2002, when the Foundagtetted three initiatives:

Oregon Project Optimize —Project Optimize helps teachers rescue childrenavhive at kindergarten unpre-

pared to learn how to read. An estimated 20 periesntering kindergartners in low socio-econongcaols are
at risk of reading failure. Working in six elememntachools, it helps children close the achievengaptand be-

come more successful readers in first grade. Mwae 700 children have been impacted.

Raising Readers of Wyoming— Raising Readers distributes 12 books to childrethbytime they reach five

years of age in conjunction with well-baby checls-@nd at times of immunizations. More than 15,086ks have
been distributed to more than 6,200 children, aleitly information to the families (over 4,000) abdwain devel-
opment and the importance of reading. Raising Reaties many benefits: it works to improve childltfean-
creases the number of times a parent reads todi&dren, and supports families as they prepag# thildren to

enter kindergarten.

Utah Motheread/Fatheread— Motheread/Fatheread works with both adults andliodril to raise early childhood

literacy levels. It builds parenting, critical thing and literacy skills, and promotes reading sty sharing in
the home. It works with families of at-risk childréhrough Head Start and Even Start programs. Med#uk
Fatheread classes are now held in 28 of Utah’ooRates. More than 3,600 children are involvedhia program.

In 2004, the Foundation selected two more initegiv

Idaho’s Parents as Teachers (PAT Plus) PAT Plus adds a 10-minute literacy component tdPients as

Teachergprogram. Funding provided a unique partnership titghDollywood Foundation to provide books; age-
appropriate reading activities to accompany thekbaeere designed by BYU-Idaho students. More than

700 children have participated in the program. 3



Motheread/Fatheread Washington — The Foundation’s newest reading initiative traiasgmts to be their

children’s first and most important teacher. PegémiMotheread/Fatheread classes help their chilsueceed
in school by reading to them daily. The PacifiCBrgundation’s $150,000 in funding will expand Motbed/
Fatheread in Yakima and Walla Walla Counties thhopartnerships with Head Start agencies, 21st @gntu

and Title 1 Schools, and community organizations.

TheEarly Childhood Literacy Grant Program embodies a number of elements that create a plarlicef-
fective and comprehensive philanthropic approaties€ elements include:
A Clear and Specific FocusAll grantees involved have a clear and specifizifoonearly literacy
This allows supports and additional resources ttobesed and for grantees to learn from and help
each other.
Collaboration Among Programs: Within the above mentioned focus, the diversitpafgrams, age
cohorts, and types of agencies funded allowsifoarray of opinions and perspectivtesflourish.An-
nual meeting®f all grantees allows the funder and the prograosok at different models arsthare
best practices.
Learning for Improvement: Theannual meetingalso provide opportunities for on-going critical
feedback to the funder. Roll-out of the grantekseé grantees in year one, one grantee in year two,
and one grantee in year three) allowed the furmlapply what was learned with the initial grantees
later ones. One such learning was the need toeaasdrsupport a strong evaluation plan.
High Involvement and On-going Support: The foundation made and kept a commitment to have
substantiatlirect and continuous involvemaenith the grantees. “Value-added” components of the
grant -technical assistancen evaluation, fundraising, and media relationspgany employees
working as project volunteers; and bringing papeits together - were very valuable and led toscros
fertilization of ideas.
Leveraged Funding:Funding existing programs withezzanine financingorked better rather than
providing only start-up venture capital. Grant farittlp take programs to scale, spread it geographi-
cally, build program strength and diversify funding
Partnerships: The support discussed above resulted in more edgaagéners — in each community,
with each other, and with the foundation. On averagch grantee hai major local partnerships
and numerous minor partnerships.
Careful Selection: Grantees were carefully selected, they did notyafpie foundation went out and
found partners. The best success was achievedtrithg agencieand a program that had been

launched on amall scale



Sustained Effort: Funding is sustained long enough so that the pnagiaxe fully established

and operating effectively — in this cabeee yearplus a transition year. Even for existing pro-
grams, such as those selected for this grant,repavnew area or working with a new partner re-
quires years to become fully operational and effecA transition year of fundinthrough a
challenge grant provides both the means and thetimspo sustain the program beyond the foun-
dation’s support. For programiimpact to be felt and accurately measucddin takes several
years as well. An early childhood literacy prograssumes that services will have an effect on

reading ability, which cannot be measured untildhiéddren served are old enough to read.



Results

__—

All programs exceeded their anticipated goalsfierriumber of families and chil-

dren served and the number of books distributetti(® projects that provide
books). Well over 10,000 children have been reatiyetie programs’ combined
efforts.

Results from Oregon show that at-risk childrendhaols with Project Optimize did
significantly better on reading assessments tharhildren from demographically
similar schools where the project was not impleménSeventy-eight percent of the
children in Optimize were reading at benchmarkHsyend of Kindergarten as com-
pared to 57% of the children in the comparison grou

In Wyoming, 6,222 children received 17,289 book822 more children than the
goal. Sixty two percent of participating healthecaroviders talk to parents about
reading to their child frequently or at every visitd almost all did so before the
child’s first birthday.

Families served in Idaho by PAT+ increased the arnofitime they spent reading
to their children from an average of 14 minutesg @ 21 minutes a day. This is
significant because experts recommend that pareatsto their children a minimum
of 15-20 minutes per day. Between 88% and 97% i&inta agreed or strongly
agreed that as a result of the PacifiCorp Foundéiallywood book program their
children’s interest in books increased, they kndvaito expect from their children
in regard to their reading and writing ability, atheir children were more ready for
kindergarten and to learn to read. All children vplaaticipated in PAT+ scored at or
above grade level on the Idaho Reading Indicatiiradergarten entry.

The Utah Motheread/Fatheread programs served 2adilies over the past three
years and distributed 1,150 books just in this paat. Sixty-five percent of a sam-
ple of parents who participated in the programeased their reading level by at

least one level.
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In the past year, the Washington Motheread/Fathgueagram distributed 534 books

(and an additional 522 funded by Sundquist). Eldwstructors in the Yakima Area were
trained and the program will expand to Walla Wail2006.



Oregon: Project Optimize

“First grade students are starting at a higher reagievel than ever
before. Even with students who need review, thewetime is less.” —

First grade teacher in a Project Optimize school

Background

Six low-socioeconomic schools in Oregon (two urldfanr rural) implemented a tutoring program
for Kindergarten children most at risk for readprgblems. The intervention was developed by
researchers from the University of Oregon. Childseme identified and their progress followed by
the DIBELS (Dynamic Indicators of Basic Early Ly Skills) assessment. The goals of the Pro-
ject Optimize were to improve the early readindlskif the identified children and to improve
them at a greater rate than would be expected wiitie intervention. By the end of the third year

of the project, 700 children received the interi@mtind 36 tutors had been trained.

= |

Did students in Project Optimize improve their riggdskills?

Results

Over the three years of the project, of the 70@oém served, 76.3% made progress during their
Kindergarten year. Forty-seven percent moved fronisk to emergent readers and 29% moved
from at-risk to established readers. * During tB@2-2004 school year, 25% of the kindergarten
chldren in Optimize schools scored at benchmatkestart of the year and 78% scored at bench-

mark at the end of the year.

Percentage of Children in
Optimize Who Score at
Benchmark
100%
80 % 8%
()
60%
40% 5595
20%
0%
Beginning of the End of the Year
Year

*For all findings, progress was measured by the phonsegmentation fluency scale on the DIBELS
because of its high correlation with later reading ability.



__—

Did they sustain the gains they made in Kindergette
Of 387 students from all six schools who were assas being at-risk during the winter of

2003, none were at risk by the spring of 2004.

Did children in Project Optimize make greater gaihan similar children who did not receive
Project Optimize tutoring?

By the end of the 2004-2005 Kindergarten yeamd@Optimize schools increased the per-
centage of children at benchmark (established rgage??2 points to 57%, while Optimize
schools increased the percentage of childrenrathmeark by 53 points to 78%n addition,

the percentage of at-risk children in non-optinszbools decreased by nine percentage points
to 14%, while the percentage of at-risk childre®ijstimize schools decreased 23 points to
7%.
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Discussion

The initial success of Project Optimize helped ¢oce the Oregon Department of Education
to employ this program as part its federally fundetewide Reading First initiative.

During the 2005-2006 school year, the Kindergadtgfdren who started in the first year of
the program will be in third grade. In the sprifd@006 they will be assessed with



statewide reading benchmark tests. The data frisratisessment will provide further evidence
about the sustainability of the gains children mfrdm receiving Optimize tutoring and show
if the favorable comparisons to non-Optimize schaaintinue. It will also provide a way to

compare children who received Optimize servicealltohildren in the district and the state.
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Wyoming: Raising Readers

“It's amazing to see how their vocabulary increase®arent in

Raising Readers

Background

Raising Readers provides books to children thr&2@hhealth care providers in all 23 Wyo-
ming counties at the time of scheduled well chhdak-ups. The goals of Raising Readers are
to provide high-quality hard-back books to 4,900drkn, improve children’s health by in-
creasing immunization rates, increase the amoutinef families read to their children, and

increase the number of children who are readyamlat Kindergarten entry.

Data collection tools include parent survey candsnthly update forms from health care pro-
viders, a survey of health care providers, and=tdudy Literacy Behaviors Developmental
Checklist. This checklist was administered to aarf 214 three-year-olds throughout
Wyoming (before Raising Readers was implemented}tablish a baseline from which to
compare children involved in Raising Readers wiery turn three in another year to two

years.

__—

Results

Did 4,900 children receive books?

By May 2005, 6,222 children received books, 1,322erthan the goal. This represents a dis-
tribution of 17,289 books.

Did the immunization rate increase?

Wyoming’s immunization rate increased between 28082004 by 10.2 percentage points to
80.2%, which is slightly above the national averagesording to a Center for Disease Control
report. The evaluation could not determine if, @mhat extent, Raising Readers activities

were responsible for this increase.
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Did the amount of time families read to their chéld increase?

The evaluation data are inconclusive on this peiatying by age of the child. The data did
show however, a high correlation between the nurabbooks families had in their homes
and how often they read to their children. By imsiag the number of books in the home,

Raising Readers may be increasing the amount effiémilies read to their children.

Did the number of children who are “ready to learinicrease?

This question will be answered, at least in parthe spring of 2006 when the Early Literacy
Behaviors Developmental Checklist will be administkto a sample group of three-year-old
children who have participated in Raising Readatsagroup who has not. In addition there
is a plan to compare scores on the Wyoming KindézgeEarly Childhood Readiness Stan-

dards when the Raising Readers participants reaufelgarten.

The antecedents of being “ready to learn” begiveiry early childhood with families sharing

books in the context of caring, responsive parailtfecelationships. Of 159 health care pro-

viders surveyed, 61.6% said that they talk to parahout reading to their child frequently or
at every visit and almost all did so before thddhifirst birthday.

Between 73% and 89% of health care providers agrestfongly agreed that participating in
Raising Readers improved their relationships witepts, increased parents’ interest in the
importance of early reading, helped to better pacbiid relationships, and will enhance chil-

dren’s literacy development.

The results of parent surveys supported the petigpeaf health care providers. A high per-
centage of the 2,573 parents surveyed, reporterbired relationships with their children
from receiving Raising Readers books. The percestawreased as children got older — most

likely because children’s ability to attend to bedkcrease.

12



Receiving Books

24 months

Discussion

Further research and inquiry may provide evideridheimpact of Raising Readers on
the dramatic increase in immunization rates in Wiymm If there were no new efforts
from the Wyoming health department (such as a pabliareness campaign), if it does
not mirror a national trend, and if health careviders believe that Raising Readers had
an impact, it likely did.

A re-analysis of the data from the parent survegsanay provide more clear evidence
if parents read to their children more often. Theent analysis only looked at data
from parents who read to their children two times week or more. However the num-
ber of parents who increased from zero to one giereveek (or less) may be significant
and represents a very important change in behdwi@ddition, the pre and post groups
used to show change were not comprised of the sainaduals.

13



Utah: Motheread/Fatheread

“| learned how to talk to my son, to understand him bettetamnead to

him everyday.” -Parent in Motherread/Fatheread

Background

Administered by the Utah Humanities Council statlyiMotheread/Fatheread works
with both adults and children to raise early childd literacy levels. Through informal
but structured classes focusing on the readingudgon, and analysis of carefully se-
lected children’s books (often bi-lingual), it kasl parenting, critical thinking and liter-

acy skills, and promotes reading and story sharirige home.

The goals of the project are to:
Train 240 teachers who can improve the readingimead skills of 2,400 chil-
dren just entering Kindergarten (80 new teachengrse 800 new families
each year)
Increase the reading level of parents by at leastgpade level (after a 10
week series of classes as measured by the Testulf Basic Education
[TABE])
Increase the reading readiness skills of childesnnfeasured by a variety of
authentic assessments and when they reach Kintlemges measured by the
Utah State Core Assessment and the SAT-9)

Results E

Were 240 teachers trained and 2,400 families sétved

Over the three years of the project, 244 teachers wained resulting in 2,440 families
being served. The goals of the project were exexbels part of the program service
1,150 books were distributed just in 2003-2004.

Did the reading level of parents increase by asteme grade level?

Of a limited sample of parents, 65% increased tieziding level by at least one level.
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Discussion

Data on the reading readiness skills of childrecuisently being analyzed. These find-
ings will be available in the near future. The petage of parents increasing their read-
ing level is incomplete as only a small percentaigdose served were assessed. From
this preliminary data, there does not appear ta berrelation with number of hours of
class time and improvement in reading, althoughsthell sample may be skewing the
results. The original goal of having all participggain reading skills by at least one

level is probably unrealistic. A more realistic fo@uld be 70% of participants.
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Idaho: Parents As Teachers Plus (PAT+)

“The biggest impact is that, even though we would have teas,are just really excited

because it's their own book; it's a great programParent in PAT+

Background

PAT+, operated by the Madison County School Distjicst completed its second year of
work. It provides an additional 10 minutes of l#ey activities to PAT home visits, profes-
sional development on early literacy to PAT honsaters, monthly distribution of books in
collaboration with the PacifiCorp/Dollywood Founidait Imagination Library, and dissemina-
tion of literacy activities tied to the PacifiCofallywood books to PAT families developed
by BYU-Idaho students.

The goals of PAT+ are:
The children served by the program will have thenfitational literacy skills neces-
sary to be successful in Kindergarten
Parents will increase their knowledge of child depenent and preschool literacy and
use that knowledge to help their children learn
To train PAT educators to be knowledgeable andcgtfe trainers of preschool liter-
acy
To develop literacy materials to enhance the PATiauum
To expand children’s home libraries by one bookrmpenth for each month of par-

ticipation in the program.

__—

Unlike the above three projects, PAT+ results ageld on two years of work, rather than

Results

three, and are therefore preliminary.

Do children develop the foundational literacy skitlecessary to be successful in Kindergar-
ten?

In a survey of participating parent, 97% agreedtarngly agreed that as a result of PAT+ and
the PacifiCorp/Dollywood books, their children anere ready for Kindergarten and to learn

how to read.
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More than 96% of those surveyed agreed or stroamgitged that since receiving the Pacifi-
Corp/Dollywood books, their children’s interestiooks increased. All children who partici-
pated in PAT+ scored at or above grade level ondaieo Reading Indicator at Kindergarten
entry. This was better than children did statevaden the Madison School District, in spite

of including a higher percentage of low-income &SL families.

Percentage of Children Ator Near
Grade Levelon IR
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60%
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40%

20%
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State Madison SD PAT+

Do parents increase their knowledge of child depedent and use it to help their children
learn?

In a survey of participating parents, 88% agreestrangly agreed that as a result of PAT+
they know what to expect from their children inaedyto their reading and writing ability.
Parents increased the amount of time they speding#o their children by 45 minutes per
week, from 1 hour and 40 minutes to 2 hours anthPfutes per week or from less than 15
minutes per day to 21 minutes per day. This isiB@ant as many researchers—based on a
large body of reading research—including those ftbenFlorida Center for Reading Re-

search, recommend that parents read to their ehilté minutes every day.

Were PAT educators trained to be knowledgeableediiedtive trainers of preschool liter-
acy?

Twelve PAT educators were trained to conduct artiaddl ten minutes of literacy

activities based on the Dollywood books during F#fme visits. There are currently 10 PAT
educators working in the program. Reviews of hois# xeports indicate that all PAT educa-

tors are doing effective literacy activities durithg additional ten minutes.
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Have literacy materials been developed?
BYU-Idaho students developed 53 literacy activitigsirty two have been compiled into a
booklet and distributed to 120 families. Eighty-tpercent of participating families report

that they use the activities at least once per mont

Did children receive one book per month while ia finogram?
About 12,700 books have been delivered since Hrédftthe program to some 700 children.
This is approximately 16 books per child as aro80d different children have participated.

Discussion

By the end of the third year, there will be morenptete data on children’s outcomes as
measured by the Kindergarten Idaho Reading Indicatd on the reading behaviors of par-
ents. Data on the number of books distributed tloien are not yet matched to data on the
amount of time (number of months) children arehim program. This methodological prob-

lem will be solved in year three.
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Washington: Motheread/Fatheread

“The books are beautiful...truly amazing quality. Motheread/Fahdrclasses
give a new opportunity to present information in an original wag spark a real
interest and excitement about reading.Motheread/Fatheread program

supervisors

Background

Humanities Washington began the program in latel 2@0geting educators working in Head Start
programs, Title | school districts, and*2Tentury Learning Center programs in Yakima and
Walla Walla counties. In the Yakima area, MothefBatheread is administrated primarily
through Circle of Success, an early childhood etioigaollaborative that includes Yakima Valley
Community College, Heritage University, United Wa&yYakima County, and the Yakima Valley
Farm Workers Clinic. Additional partner agenciesluide the Northwest Community Action Cen-
ter, 2! Century Learning Centers, EPIC (Enterprise forgRess in the Community), and Nuestra
Casa, a support network for women. In Walla Wdlle, main partners are the Walla Walla School
District, the Dayton School District, and Walla WeaCommunity College.

The goals of the program are to:
Increase the comprehension skills of children
Increase the reading skills of parents
Increase the frequency of parents’ reading to/eltitdren
Increase parents’ abilities to help children read lelp them the schoolwork

Increase parents confidence in reading

Improve parents’ writing abilities and willingnetgswrite

=

Results

The program has not been in operation long enocugéport outcome results based on the
above goals, however they have in the past yetitdised 534 books (and an additional 522
funded by Sundquist). Eleven instructors in theikfekarea were trained and the program

will expand to Walla Walla in 2006.
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Discussion

EPIC, the original main partner in Yakima Countgsweorganized shortly after the Humanities
Washington conducted an initial training of theéaff As a result, implementation was delayed.
However a new strong partner was found in Circl8wécess and EPIC’s Head Start teachers are
now implementing the program. Humanities Washindtas subcontracted with Clegg &
Associates as a third party evaluator on the prajed have an extensive evaluation plan in

place, including data collection ingments and an online system for obtaining inpanfthe

field. An AmeriCorp volunteer has been assignedssure that field staff are submitting their

data in a timely manner.
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Conclusion

The critical question to answer for evaluating BaeifiCorp Foundation for LearningEarly
Childhood Literacy Grant Program is: Did it meet the goals the foundation board stadif

had for the project? Although there is still im@t data to be collected and analyzed, at this
point in time it appears that the foundation’s gdave been met. All programs are providing a
unique and extensive program of literacy serviogamilies with young children, reaching over
10,000 children across a wide geographical areay hiave, on average, six major partners and
numerous minor partners. They all have leverageitiadal dollars from other funding sources
and brought positive regard from a wide range afeholders. They will all likely be sustained
beyond the 3-4 years of PacifiCorp Foundation fearning funding. They have, in almost all

cases, met or exceeded their own goals for the aoti@s they serve.

Where comparison data is available, children inflf&arp Foundation for Leaning funded pro-
grams made significantly better progress in eafdmng than other, similar children. Many
more families are building home libraries and @&&eiving and using information about how to
help their children develop literacy skills thanuie have without the programs. Participating
parents are reading to their children more anceging their own reading skills, particularly
immigrant parents. Participating children are materested in books and more ready for kin-
dergarten than children who did not participat®atifiCorp Foundation for Learning funded

programs.

Comments

It is difficult to make many definitive statememégarding the outcomes for the programs indi-
vidually and even more so in regard to collectivécomes. For collective outcomes, the diffi-
culty comes as much from endemic factors as froutkiral factors: each program is unique in
its purposes, methods, target clients, locatiod,goals. However, in hindsight, the use of some
common measures - and common methods for colledtitey for those measures — would have

been feasible if implemented at the start of tloggut.

Program staff struggled with the formidable taskslved in evaluating their programs in large
part because it takes a different set of skills theogram implementation and more time and
resources than they expected. Even programs witkdesigned evaluation plans and ample

support — those directly connected with schookidist or education departments — struggled,
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although they ultimately had the most reliable asdful data. They struggled because of staff turn-
over, wavering commitments from staff in other dépants, discontinuity in methodology over the
years, software glitches, difficulty with analyzidgta, etc. Even for very sophisticated, largdesca
and well-designed program evaluations, result®#iem equivocal and subject to interpretation. De-
termining causality — that increases in childreeading skills are directly due to a particular-pro
gram, for example — is always very difficult. Hoveeythe lack of negative or no findings and the
consistent positive trends seen in these progradisdte that the children and families being served
are making gains in literacy and these gains kedyliattributable to the programs, at least in.part
Evaluation activities scheduled for 2006 should/éey helpful in creating a more complete and de-

finitive picture of the programs’ effectiveness.

There are also some important aspects of thesegonsghat are not readily quantifiable. These hint
at longer-term outcomes that potentially can haeatgr impact and meaning than the increase of a
few points on a test. Talking with staff of thejacts and observing their classes and eventslevea
that everyone involved feels they are engagedrimesioing vital, urgent, and important. Almost all
the projects, particularly those taking a bi-getieral approach, go far beyond developing skills fo
their clients. They often positively impact familglationships, self-perceptions, and expectations.
Many families, almost all of whom are poor and mahywhom are immigrants, strengthen their feel-
ings of self-worth, their sense that they makelaalae contribution to society, and their beliedith

their children will be successful.
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